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Preface

	 The broad attack on Western Civilization (WCIV) from 
which we must now defend ourselves commenced in the 
late 19th century with the writings of Karl Marx and 
other Socialists committed to improving the lot of the 
underpaid working class and achieving a reduction in the 
enormous cultural, social and economic divide between 
the upper and lower classes of that time.

	 The Marxist opposition to class distinction was 
absorbed by Lenin’s Communism which expanded its 
ambition, targets, methods and extremism in authority and 
human domination.  In the chaotic testing ground of post 
World War (WW) I Europe these two authoritarian social/
political forms of government fought a bitter battle to 
determine which could claim success in moving “the old 
order” to history’s sidelines.  

	 When Hitler became Chancellor and took political 
control of Germany in 1933, he applied the full power of 
the state against the Communists, and it’s worth recalling 
that the “Nazi” designation was an abbreviation for 
his National Socialist party.  Many Communist members, 
agitators and activists with their lives in peril fled to 
other countries — notably the US where their line of 

work could be continued without confronting Europe’s 
extensive variety of national, lingual, economic, and labor 
customs/laws; and without, they thought, the extreme 
workplace violence that threatened industrial plants 
in the major European countries — Spain, France, Italy, 
England and Germany.

	 Europe, in the Great Depression (GD), was such an 
inclusive combination of financial and social disasters 
that America, even in our economic agony, offered a better 
return on Communist efforts and energy than in what 
remained of “the old order”.

	 The result was an exodus of Communist/Socialist 
writers, artists, scientists, historians and others 
who influenced public opinion and most of whom found 
employment in our schools, colleges, theatres and other 
centers of related activity.  Some of the more famous ones 
in Hollywood and on Broadway paid the price for being 
in the public eye by being subjected to Congressional 
inquiries or editorial judgements, but powerful forces 
and emotions were in play.  They brought to the forefront 
ideals of liberty, patriotism and historical values which 
were countered by many on the Left who have maintained a 
relentless attack on our history and values for almost a 
century.
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this change has resulted from our ongoing 
technological progress which has altered 
not just education, but also every personal 
and public aspect of our society and our 
lives.  But beneath the technology we find 
in our educational system many of the same 
human motives, failures and abuse that 
that dominate our political and commercial 
sectors.  It was not supposed to be this 
way.  Academia was supposed to be different.  
What has happened?

	 The Constitution that emerged from the 
Convention in Philadelphia in 1787 bears 
the signatures of 28 attendees ranging 
from one representing NY to eight from PA.  
And while from different backgrounds —
farmer, clergy, banker, lawyer, landowner, 
merchant, scientist, etc. — they shared an 
overriding desire to create in America an 
open and representative form of government 
in which authority under the law was 
granted to government by the people.

	 And they shared something else of about 
equally rare value — having been educated 
in the early part of the 18th century in 
schools that our present generation of 
students and faculty would most likely 
consider as quaint and inadequate.  And yet, 
for all their simplicity they maintained a 
form of academic purity that derived from 
spare facilities, few distractions, long 
hours, rigorous demands for proficiency 
and a classical curriculum of literature, 
philosophy, history, mathematics and 
language including Greek and Latin.

	 The truly amazing result from our 
Founders sharing of this basic, but 
classical, educational experience is that, 
when assembled years later in Philadelphia, 
they were able to provide the thought and 
reasoning processes necessary to embark 
thirteen independent colonies on a course 
of becoming a nation under a united political 
system of their own creation.

	 Our Constitution is a weighted document 
containing specifications, limitations, 
qualifications, orders, exemptions, etc. 
throughout its language.  As in each 
of these instances the opportunity for 
argument and the need for persuasion were 
present, finding agreement among the 28 
representatives could never be assumed to 
be easy.  In fact, it was a long and arduous 
test of the Convention members’ trust and 
intent.

	 A true understanding of what our 

	 This was an extraordinary time in 
America and no more so than in our schools, 
colleges and universities.  Looking back to 
our origins, it is arguable that no basic 
element in our development has changed 
more than the education we provide to our 
children.  Like those other key forces we 
employ to give moral meaning and form to 
our society — wealth, religion, government, 
technology, etc. — “one size does not fit 
all” and our society’s progress invariably 
falters or is defeated by human differences.  
That these differences can persist and 
rise to the highest levels of our economic, 
political, religious, social, scientific 
and academic institutions constitutes a 
formidable problem for our republic.

	 In our postwar period, commencing in 
the mid-20th century, many of our society’s 
forces and faults have been exposed and 
amplified by circumstance, events or actions 
of others beyond our control.  In the 
process we have suffered severe failures 
of leadership in the White House and in 
Congress.  These failures not only impeded 
our national progress; they also provided 
opportunities and ways which  enabled the 
political Left and its AntiWestern (A/W) 
cohorts to attack us.

“READING, WRITING AND ‘RITHMETIC ALL TO 
THE TUNE OF THE HICKORY STICK”

	 The lines above from a song popular 
in the early 1900s give an impression 
of school providing basic education 
accompanied by firm discipline, the “hickory 
stick” referring to an enforcement tool 
favored by many teachers.  This image has 
no relation to the reality of our current 
educational system.  While these and the 
song’s other lyrics convey an idyllic sense 
of “School Days” in pre-modern America, 
they also suggest, in light of our postwar 
transformation, the enormous difference in 
America between “then” and “now”.

	

	 Nowhere in our economic, social or 
even technological progress over our 
200+ years of guarding and nurturing our 
Founders’ ideals do we find an important, 
basic American institution that has changed 
as much as our educational system.  Some of 
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Founders accomplished must take into account not only 
their various occupations and their highly subjective 
conclusions regarding their fellow signers' motives, 
but also the nature of the educational experiences that 
guided and enabled them on the improbable journey from 
their home colony and life to creating a new form of 
government in Philadelphia.

	 Some of our Founders were schooled in their home 
cities or villages; some may have been tutored at home; 
and others may have had the advantage of parents who 
traveled to Europe, or had relatives there, that would 
make foreign study possible.

	 Whatever the circumstances, here or there, 18th 
century education was a stripped down, bare-boned 
version of our contemporary model.  There were no 
sports teams, or other extracurricular activities 
designed to advance the students’ awareness of his self 
or his community.  Hours were long, discipline severe, and 
the goal of producing an educated person was demanding.  
Today, were we to take two representatives from each of 
our states and charge them with creating a new, workable, 
representative government, it is doubtful they could do 
it.  How many hours, meetings, revisions, drafts, pages 
would be required to reach agreement?  Would agreement 
be possible?  If so, in what form?  Remember our tax code 
is over 50,000 pages long.

	 Comparisons between “then” and “now” that do not 
consider the effects of growth and technology invariably 
slip into nostalgia or irrelevance, as the difference 
in scale alone can prove daunting!  Our 18th century 
colonial schools, for instance, appear as plain and dated 
as Henry Ford’s early production line does to our modern, 
automated systems which move today’s cars from start to 
finish with minimal human labor.

	 But appearance is not the only valid measurement 
of change.  In education, our system has scaled up to a 
similar, or even greater, degree than our auto industry, 
as the basic elements of 18th century plant, faculty and 
curriculum have expanded to many times their original 
size and content into a national system that educates 
millions of students, enjoys funding of billions of dollars 
and offers students a choice of study from thousands of 
courses.  And add to these a lifestyle at the college level 
that would have been deemed luxurious prior to the 20th 
century.

	 But money, plant, populations and technology measure 
external factors such as boundaries, limits, methods, 
etc. — not the essence which in education is the purpose 
and the product.  In regard to these, we think much of 
21st century education, here in the U.S. and elsewhere, 
has fallen and continues to fall short of its traditional, 
societal goals.

*          *          *

	 Schools and universities require faculties. Without 
them, there is no teaching and students do not learn;  The 
structure collapses around itself, but it works in reverse 
too.  The most unnecessary or improbable proposition, 
if it achieves popularity/approval among the faculty can 
become an accepted element in school or college life.

	 The disaffected Leftist academia that fled Hitler’s 
growing presence in Germany and elsewhere in Europe 
in the 1930s favored the U.S. for their relocation and, 
once here, because of Europe’s generally more rigorous 
standards for teaching and publication, were able to 
secure advantaged positions at important American 
institutions.	

	 Caught between the financial/social pain of the GD 
and the fear of another large scale war in Europe, many 
Americans sought and found refuge in a sense of partial 
national unity.  We say “partial” for two reasons — 
because we were sharply divided over the economic and 
social causes of the GD and because we were almost equally 
split over what our response to another European war 
should be.  Furthermore our efforts towards unity came 
under constant attack by Nazi and Communist front groups 
and their American sympathizers.  These attacks took 
place in party headquarters or in hired halls forcefully 
decorated with Nazi or Communist insignia.  Agents among 
the audiences and hired thugs exploited tensions by 
the accusations, threats and physical violence that had 
proved so successful in Europe.  It was less so here, but 
it exposed both how tenuous our unity at the time could be 
and how readily the European model of managed political 
protests with bloodied participants and spectators could 
be applied here.  Media coverage at that time consisted 
mostly of written reports and photos in the next day’s 
newspapers, but most papers were family-owned and local 
coverage of these events in coastal urban areas did not 
always extend into America’s heartland.  

	 Although the perpetrators of this public violence took 
refuge in our Constitutional commitment to freedom of 
speech and other denials of their involvement, Americans 
realized something important had gone wrong.  In the late 
1930s, as Hitler invaded one country after another, our 
unity strengthened and after Pearl Harbor it effectively 
ended meaningful anti-american protests by foreign 
groups.

*          *          *

	 During the ‘30s and the war years, as the political 
climate turned away from demonstrations and other 
forms of organized public opposition, those members 
of the Political Left who had secured positions at our 
schools and colleges kept a relatively low profile that 
limited their political expressions to comments in their 
academic papers.

	 When the war ended, however, this situation reversed 
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itself very quickly.  Campuses, flooded with unprecedented 
enrollments via the GI Bill, needed added faculty to 
maintain their traditional student/faculty ratios and/or 
their limits on classroom and curricular numbers.  In 
this period of urgent academic hiring and restructuring 
of course requirements, selection and content the 
opportunity arose for Leftist faculty members to band 
together to move the process firmly, but quietly, in a 
direction and with a result which they could control and 
from which the Political Left would enjoy a substantial 
long-term advantage.

	 The first twenty-five years of the postwar era brought 
pervasive change to America and its campuses — drugs, 
women, egalitarianism, sex, race, student admissions, 
politics, resentment and youth’s supreme challenge of 
forging its identities.  Not surprisingly for such a time 
of flux and transition, it provided cover for much of 
the Left’s campus activities which, as new faculty was 
added, altered the content of many courses as well as the 
emphasis assigned by campus administrators.

	 More often than not, these faculty “turf wars” 
pitted conservative elements against their more Liberal 
counterparts with the consequence, over time, that 
courses appeared in our universities’ Course of Study 
Directories that increasingly reflected Leftist opinions 
and interpretations.  They also increased in number at the 
expense of more traditional courses, and, as the number 
of the latter decreased, so did their instructors.

	 This process was slow but steady; it was incremental 
and under the control of the faculty with the result that 
from our oldest eastern schools west to the Pacific, 
with only occasional exceptions, predominantly Liberal 
teachers came to determine course content and how it is 
taught.  Given this history, even in its capsule form, the 
“product” of this process, the student, has been turned 
sharply away from being well rounded and is increasingly 
aimed in the direction of political ideology, or preference.

	

	 Being a college student is a busy and often confusing 
stage in life — fraught with trial and error, choices, 
questions, doubts, pressures, etc., the key work being 
“choice”.  We make some choices to escape our past and 
others to embrace what we see or hope for in the future.  
Good or bad, they are ours and even the bad ones can often 
be rectified by subsequent choices.  Their importance is 
that they are available and ours to make.

*          *          *

	 Today many aspects of our and others’ history have 
been revised and are now presented in forms that serve 

Liberal political ideology.  This is a seismic change in 
educational practice because students, who have been 
targeted to advance political ideology, suffer, a loss of 
independent choice. 

	 So, the educational “product” has changed; the 
“well-rounded” liberal arts program student is now 
a political messenger whose self-knowledge of his/
her transformation is at best questionable.  This 
transformation was not spontaneous, although it was 
made to appear so.  Rather, it was the result of a well 
directed and persistent effort.

	 If our educational system’s “product”, (i.e. students) 
have been, and are now, charged with conveying a political 
message, then it is certain that our system’s “purpose” 
must have experienced a similar conversion which, in our 
current version of “the academy” is expressed through 
its trustees, administrators and faculty.

	 This does not mean that there is no differentiation 
from the increasing embrace of Leftist directions, but it 
does mean that in most of our system any such resistance 
to Liberal principles is limited in its size and influence.  
We were fortunate that our college experience took 
place immediately after the war.  Political opinion or 
activity was a matter of personal choice; some courses 
were lightly tinged, but not tainted, by the instructors’ 
political beliefs; and debates by students and/or faculty 
were actual debates that offered different, even opposite, 
views rather than politically charged argument designed 
to identify a clear winner and loser, as is currently 
popular.  The opportunity for education is strongly 
favored by the debate process.

	 The openly declared view of many leaders of our 
institutions of higher learning is that the students in their 
charge should be equipped for active leadership in moving 
our national sociopolitical policies and goals to the left 
to attain for our past errors and excesses.  These are 
now seen as stemming from our white, Christian, northern 
European, capitalist, male, democratic heritage that has 
guided the development of our government and people for 
over 200 years.  We should note that this profile fits very 
closely that of our Founders who started with a concept 
of freedom for all in the Declaration of Independence 
(DI) and then in the Constitution established the laws and 
form of government needed to make it work.

	 From the beginning our faith in freedom, and those 
to whom we entrusted it, threatened established systems 
whose leaders and existence depended on close control 
of money and power.  Today our defense of freedom falls 
on deaf ears and silent voices around the world in the 
Communist and Islamic communities in Asia, the Near East 
and Africa where over half of the world’s population 
exists.  There and elsewhere the A/W thrive on their diet 
of hate and envy for America’s success.

	 The Political Left (which formerly called themselves 
Liberals, but now prefer Progressives) is a key element in 
the A/W movement and probably the most active politically 

“Their importance is that they are 
available and ours to make.”
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in the U.S. as it projects its social, economic and political 
beliefs into every level and community of our society.  
The Leftist objective is to shift power from its historical 
centers and put it to its own use, a process which relies 
heavily on attacks upon our status quo and traditions.

*          *          *

	 One tradition of long standing in our educational 
system was that our universities should seek to be 
politically neutral, that their best result for the 
student’s education and political development would be 
obtained by teaching politics without favoring outcomes.  
This goal, which seems quaint now, was a plausible one 
before our mainstream media’s (msm) 24/7 news cycle 
and frenzy came to dominate public life and political 
perception.

	

	 This frenzy is with us and will not moderate until 
we can convince ourselves that it’s not necessary or 
doesn’t serve our purpose.  Now, as before, balance in 
presentation, analysis, reporting and discussion in 
political courses offer the student more tools and better 
preparation, but have been “pressure cleaned” to fit the 
Progressive agenda.

	 There is another honored aspect of our educational 
system’s purpose that is in jeopardy.  Over the lengthy 
span of our exposure to graduation ceremonies and 
addresses, no featured speaker has ever failed to cite that 
the role of education (and the student experience) was 
not just about learning/knowledge, but, of equal if not 
greater, importance was that the academic years offered 
opportunities for growth, balance, vision, judgements 
and decisions (i.e., mature thought) that would enable the 
student to confront the years and forces of the world 
beyond university on more nearly even terms.  Past and 
future commencement speakers notwithstanding, there is 
reason to believe, as we shall see later,  that the long 
stated goal of preparing students for the blood and 
bruises of the larger world after school is in conflict 
with and losing ground to Progressive political policy on 
many campuses.

*          *          *

	 One of the difficulties of involvement with societal 
identifiers such as culture, education, politics, etc. is 
that we tend to be diverted by the trees and lose sight 
of the forest.  Accordingly, we must recap some of the 

broader aspects of schools, colleges and universities 
that presently comprise our American educational system.

	 In the postwar period America led the world in its 
economic, military, political, commercial, diplomatic, 
technological and natural resources.  It was, for a 
time, our planet’s sole superpower from which status 
we derived many benefits.  But we also became the prime 
target of the anger/resentment of the many populations 
and cultures for whom even basics such as food, water, 
shelter and education are minimally available.

	 Superpowers have existed before – Rome under the 
Caesars, Napoleonic France and the 19th century British 
Empire, but our time at the top differs from theirs in 
one all-important way.  It is the technology of our time, 
specifically our instant communications capability that 
has exposed the ways of life of every class and culture 
to the views and judgements of others.  It is one thing 
for anger and resentment to be generated by occasional 
comment or conversation; it is quite another when the 
circumstances that provoke it are available 24/7 by TV, 
cell phones, film and photo in their natural colors and 
conditions.

	 The political energy released by our new technology 
had a disturbing effect upon the old ways that preceded it.  
Instant communication did away with many political hiding 
places; and, in combination with the more egalitarian uses 
of power that emanated from the United Nations (UN) and 
the forming of new peacetime relations, mass techniques 
produced mass audiences and the globalist thinking 
required to manage these new realities and to control 
their power and distribute their rewards.

	 Understandably, the shift to the Left of postwar 
political thought and balance was a response to the large 
numbers of new voters that emerged as the world tried to 
put itself back together.  This was a time of great dissent 
among both large and small powers, and the Political Left 
was able to draw on this discord and put it to uses mostly 
consistent with its Socialist/Communist origins.

	

	 The Political Left is a fluid mix composed of multiple 
groups and other more loosely defined interests with 
which it exchanges favors and support.  But, while its 
organization may be flexible, the message, tightly keyed 
to Marxist/Lenin principles, is not.

	 It projects a society in which government funding, 
presence and power is distributed from their source at the 
top downward and outward to all levels and parts of the 
country.  The result is a network of people, regulations 
and agencies all engaged in some form of management on 
behalf of the elites at the top who make the important 
decisions involved in directing power and distributing its 
benefits.

“...but have been “pressure cleaned” to 
fit the Progressive agenda.”

“...while its organization may be flexible, 
the message, tightly keyed to  

Marxist/Lenin principles, is not.”
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	 The Liberal, or Progressive, Left believe people and 
their life pursuits (i.e., education, health, employment, 
housing, retirement, child care, etc.) can best be served 
by government because only its deep and extended reach 
into citizens’ lives can remove the multiple differences 
of wealth, opinion, status, race and opportunity that 
plague our society.  The Left is a leveler whose goals 
of eliminating differences will also do away with many 
personal choices.  It finds strength in expression of 
group thought and action, not in the individualism that 
has played such an important role in our history.  Its goal 
is a society in which sameness rules — sameness in our 
appearances, attitudes, lives, resources and results.  This 
is cookie cutter stuff on a grand scale.  We should not 
make light of it.  Its threat is real and relentless.

*          *          *

	 Wars are won by superior spirit, strategy and weaponry 
and the application of these at times and places where the 
greatest advantage may be gained and damage done.  The 
Left has scored better in the first two factors — spirit 
and strategy — because it is a global, revolutionary entity 
that has been active in Europe for over a century.  There, 
it developed a formidable arsenal of social and political 
weapons — electoral and parliamentary obstruction, 
industrial violence and labor strikes, national work 
stoppages and civil protests at commercial, educational, 
memorial, governmental and other public sites.  While 
these demonstrations were labelled “popular” by their 
organizers, they usually contained trained agents skilled 
in moving the crowds from one place to another and in 
directing their behavior to levels of high emotion and 
violence.  These methods were tested and found to be 
successful by the Fascists that rose to power in the 1930s 
in Germany, Spain and Italy.

	 Here, conditions were different.  We did not have in 
place the system of entwined monarchies that had ruled 
Europe and Russia for centuries, and which offered the 
19th century’s emerging Marxist/Lenin cohort a natural 
and inviting target.  For America, the deep penetration 
of our economic, political and educational systems 
by Socialist/Communist agents, “fellow travelers”, 
academics, public interest groups, journalists, etc. took 
root in the early 30s. Then, as Hitler began to gather 
power in Germany, the penalties imposed by the 1918 
peace treaty became counter-productive and the League 
of Nations was unable to function due to lack of support 
from its members.

	 Although the Political Left was here in growing 
numbers during our GD, its opportunities were more limited 

than those readily available in collapsing, multi-national 
Europe.  As a result the Left here kept a lower profile.  
And there is another factor that we think contributed 
to this more patient posture.  Marx firmly believed that, 
if the working class was freed from Capitalism’s grip on 
its labor and lives by either economic change or war, it 
would rejoice, rebel and embrace Socialism.

	 This did not happen following WWI, but in the midst 
of the GD with war prospects increasing many on the 
Left “doubled down” on the Marxist/Lenin line and felt 
assured that the “double whammy” of GD plus another 
war would surely provide the circumstances in which 
the Socialist/Communist model would prevail.  Given the 
persistent failures and follies of the European powers 
in the first generation of the 20th century, this was a 
reasonable, but flawed, assumption.  It did not happen 
that way, and the collective Left found itself in a painful 
and prolonged clash with a recovering Europe newly 
energized by the Marshall plan and a determination not 
to repeat its previous errors.

	 New times called for new weapons.  We had our share 
of public protests and labor violence in the 30s, but it 
was a small share and it didn’t work here the way the 
European model did.  Nationally scaled general strike 
days, protests by farmers blocking highways with their 
tractors and disruption of airline and rail service were 
not part of our labor sector’s “basic kit” in the 30s; and 
they would have been unpatriotic and unwelcome in the 
war years, and not relevant to the period of prosperity 
that followed.

	 The postwar period was one of many nations and 
attempts to unify them to which process the UN provided 
persistent leadership and commitment to the ideal 
of inclusion.  In fact, this one word became kind of a 
password for the era, opening long-shut cultural doors 
and attitudes.  And even the Cold war could be viewed as 
a contest in inclusion between the U.S. and Russia over 
representative vs. authoritarian government.

	 As weapons that suit mass movements such as Socialism 
and Communism can require more specific means of attack 
for smaller scale situations, the Liberal/Progressive Left 
chose Multiculturalism (MC), Political Correctness (PC) 
and Diversity to do the heavy lifting of adding members 
and extending its influence.  These were the tireless foot 
soldiers without which the ongoing struggle for social/
political power could not be won, or even fought.

	 And for those who could not see the way clearly, who 
lacked full commitment or in some other way failed or 
faltered in what was demanded of them, the accusation of 
“racism” served as the “clincher”, the final word that, 
like the French Guillotine, delivered a judgement from 
which there was no appeal.

	 This elevation of the charge of racism to its present 
status of globally recognized major crime against 
humanity is very recent — a product of no more than 
our last two generations.  Before then, its use was 

“This is cookie cutter stuff  
on a grand scale. We should 

 not make light of it.”
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more limited, less emotionally charged with hatred and 
vengeance.  The awful truth is that the people of the West, 
in Europe and America, have enabled “racism’s” escalation 
by their being cowed by its use and by failing to defend 
against it.  By submission, we have aided our enemy and 
hurt ourselves, but we do not refer to just individuals, 
as we have done real damage to our social, political, 
religious, commercial, governmental, communications and 
educational sectors.

“SCHOOL DAYS, SCHOOL DAYS
DEAR OLD GOLDEN RULE DAYS”

	 These are the opening lines to the same song we 
referenced on page 2. As the new postwar world took 
shape, the Golden Rule (“Do unto others…”) found itself 
a casualty of the ever more frequent and bitter conflicts 
between the Right and Left in political, economic, social 
and religious1 issues.  At our universities, the Left’s 
already established presence and incubation period 
served it well by its ability to favor course content and 
faculty appointments that reflected Leftist thought and 
principles.

	 Faculty members who offered more conservative views 
found themselves shrinking in number and their opinions 
marginalized.  The faculty’s power in our universities is 
dominant because without faculties there is no education 
which turns a faculty strike, or even its threat, into 
the ultimate weapon.  This advantage is not lost on 
administrators and trustees who readily fall in line and 
compliment the institution, and all parties involved, for 
their unity.

	 We are now over two generations into our postwar 
period and are still faced with resolving some of the 
most difficult issues that neither the battles nor the 
treaties of two WWs were able to settle and, sadly, we 
have found that much of the gold of “the Golden Rule”, in 
our relations with our fellow Americans and with those in 
other places and cultures, has turned to dross.  

	 Nowhere is this more evident than in our enormously 
expanded educational system where the student numbers, 
backgrounds and interests, the wealth and facilities of 
the schools and both the technology and variety of their 
teaching experience all surpass what our institutional 
and individual imaginations could have forecast in 1945.  
But in all of this growth some aspects of our national 
life, education and values were lost and unless we are 
able to retrieve them, our nation, our culture and the 
students now being educated will have a very difficult 
time.

*          *          *

	 Historically, here and in the western European culture 
of our ancestors, the education experience was one that 

encouraged difference of opinion, spirted public and 
private debate and intellectual curiosity.  These freedoms 
were, however, subject to the limits of the generally more 
authoritarian social, academic and behavioral attitudes 
of western culture prior to the 20th century.	

	 The atmosphere and activity on our campuses today is 
markedly different and what is now missing is a powerful 
and traditional element — that of choice.  Rather than 
our experience that encourages discussion, argument, 
even experimentation, our college years have become 
political platforms for creating awareness and support 
of the Liberal/Progressive Left’s message to dominate our 
campuses and to magnify its influence in the wider world 
beyond.

	 Emotions, enthusiasms and peer attachments run 
“high” in college years and the critical process for 
mature decision making is often not available until 
later years.  Students are exposed to the full message 
of the Political Left — MC, PC, Diversity, Inclusion, open 
borders and citizenship for all “on demand”; and central 
government that aims to legislate social and economic 
outcomes, not just opportunities, for individuals/groups 
and in the process often blurs the distinction between 
public and private interests.

	 Those students, who may have doubts and seek 
clarification from off-campus sources, are likely to be 
put off by heavily slanted opinions of our msm.  The net 
result is that the political independence and inquiry that 
used to be an accepted part of the college educational 
process is no more, or exists only in some permitted, 
token form.

	 Today’s college student is a powerfully armed 
political/social warrior assigned to do the work of the 
committed — to roil the politics of his school and home 
community, to engage in street protests and other forms 
of public disruption, to carry the banners and placards 
of the Political Left, to chant its slogans and condemn 
its targets, to engage in all the pre-revolutionary forms 
of civil disobedience that are common to all political 
revolutions.

	 For those who think “revolution” is too strong a term 
to apply to what has taken place in our postwar educational 
system, we need only compare the activities and attitudes 
of today’s students, faculty and administrators with those 
that regulated campus roles and life until the growing 
politicization of our postwar culture, communications 
and msm.

	 The current campus demonstration model differs 
significantly from its earlier form.  Its’ targets are more 
external, more public, more political; and campus protest 
techniques have been sharpened by the political, social 
and other divisions that have attached themselves to our 
society and that disturb our public and private lives.

	 The forces behind student protests have also changed.  
As with their predecessors, today’s events pay homage to 
the power of coalition, to the attraction of group thought 
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and action, in short to solidarity — a word and concept 
that has gained increased meaning and consequences 
for our time from the ways in which it is manipulated 
and focused by the msm.  There is now a very hard edge 
to campus demonstrations.  Their placards’ messages 
are unforgiving and their aim unerring.  And all these 
elements — group action, messages dialed up in emotion 
and volume and increasingly antagonistic and violent 
attacks upon people as well as policies — are combined 
under the label and authority of solidarity.

	 Former age protests came and went.  Not so now; there 
is a sense of continuity that thrives from the student's 
self-image being on the front edge of redirecting our 
nation’s social/political motivation and energy.  This self-
image is strengthened by two circumstances that are now 
present for the first time — our 21st century 24/7 mass 
media coverage and the fact that the student political 
presence and opinion is often steered by the faculties/
administrations of their colleges/universities.  It is the 
totality of this “package” that terrorizes those for whom 
university life offered an atmosphere in which thought, 
conventional or bizarre, could be exchanged freely and 
uncritically.  

	

	 On our campuses today too many questions are 
“loaded” and their answers fit a common mold.  That sense 
of open inquiry which attracted students for generations 
has been replaced by an institutional vision, in which 
students have been enlisted, of a new social/political 
order for the world designed and managed in accordance 
with the principles of the Political Left. Students may 
not even realize what has been taken from them, but in 
academia today the stakes are high and the odds favor 
“the house”.

*          *          *

	 The widening gap between what our educational system 
was and what it now is can be seen in contemporary forms 
of student protest that are more suited to smaller spaces 
and crowds than those involving the larger numbers of 
demonstrations and spectators that comprise events in 
public streets, arenas, squares, parks, etc.  The following 
incidents have been selected from msm media reports of 
incidents at colleges/universities from northern New 
England to southern CA and because what they reveal 
about the institutions’ responses is as noteworthy as the 
students’ actions2.

	 A guest speaker at a VT school was accosted at the 
auditorium and prohibited from entering or giving his 
address.  In this confrontation he suffered minor damage 

from a physical assault and left the campus when it was 
announced that the event had been cancelled.  The school 
issued a public apology regretting the occurrence, but no 
mention was made of any disciplinary action.

	 In another instance, a well known conservative author/
commentator invited to speak at an Ivy League school 
found he had been reassigned to a small lecture hall with 
seating for only about 200 people.  It is not clear whether 
the university made the change to reduce the possibility of 
a student response or because, for internal purposes, it 
wished to downplay the presence of a noted Conservative 
voice.

	 The audience contained three or four groups which 
took turns interrupting the proceedings both vocally 
with chants and slogans and by marching around the 
room with placards raised.  These marches included the 
stage with a lectern for the use of the speaker, but the 
marching demonstrations and verbal interruptions from 
the audience were so frequent and loud that eventually 
the invited guest gave up and left, not, however, without 
first trying to engage members of his audience in a two-
way conversation that might clarify and lead to a better 
understanding of both Progressive and Conservative 
principles and goals.

	 It can be useful at times to listen carefully to the 
words that are spoken or, more commonly, yelled during 
demonstrations, as they can deliver a message that can’t 
be reduced down to the size of signs they carry and hold 
aloft.  The two messages that dominated this event were 
“diversity” and “safety”.

	 We have written about “diversity” before — about its 
prior history, its recent adoption and its transformation 
by the Political Left into their global, one-word, trade-
mark message.  It is increasingly now being put into slogan 
size/form in the statement “Diversity Is Our Strength”.  
This has a 19843 Orwellian ring to it — Orwellian in the 
sense that, although government orders its acceptance, 
it is the opposite of truth.  If we look east to Europe, 
our ancestral homeland, we see a contemporary version 
of 1984 taking place.  There, lives, communities, cultures 
and faiths are being overwhelmed and decimated by the 
influx of 2 million mostly male, Muslim immigrants.  For 
those who know the truth and object to the European 
Union (EU) production of 1984 under the title “Diversity 
Is Strength”, the truth is bitter and the future grim.

*          *          *

	 Mass demonstrations with their multiple moving 
parts, exaggerated clothing/behavior and loud sound 
levels from both spectators and participants are a form 
of organized chaos.  In this atmosphere it is difficult to 
focus on specific elements such as the phrases on signs 
or the repeated words of slogans and chants.  Zooming 
in on such details, however, can be revealing in ways not 

“...in academia today the stakes are high 
and the odds favor “the house.”
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available from the sensory overload that results from 
viewing the surging, blaring, sign-waving, agitated mass 
of bodies and voices assembled in common cause.

	 “Diversity”, for instance, is the acknowledged brand 
name of the Political Left movement, but, as we have 
pointed out before, what it claims and what it delivers 
are two very different outcomes.  What is protested and 
proclaimed by people gathered in the street or public 
square is often unable to survive the full political 
journey to its end and be recognized as public policy.  This 
is an aspect of political action that almost every political 
party or movement must consider at some point.

	 Our educational institutions are in a trap of their 
own making: in order to court students they appeal to 
individuals’ concerns by offering the much touted benefits 
of identity, equality, harmony and uniqueness — a kind 
of global tribalism in which every tribe can be divided 
into increasingly smaller and more numerous parts.  But 
history teaches us that there are practical limits to this 
process that are triggered by the needs for common 
defense, food, profit, culture, religion, land, health, etc.

	 We have to be clear — the trap is an ideological 
one, and is baited with “diversity” which celebrates 
differences, but differences do not figure largely in 
Progressive/Liberal ideology.  Quite to the contrary, the 
Left’s master computer that analyzes the presence/values 
of every group or individual is programed to calculate 
them to be exactly equal.  This “switch” springs the trap 
and moves the path of student thought and action to the 
“one size fits all” group models of the Political Left.  The 
transition takes place during college years with the full 
knowledge and approval of faculty and administrators 
enabling the student, upon leaving the academy, to 
readily join and engage in those same political efforts 
and directions encouraged by the university.

*          *          *

	 In the previously mentioned confrontation between 
student audience protesters and guest speaker the other 
most frequently and forcefully voiced interruption 
was the word “safety” simply repeated without any 
accompanying language while marching around the lecture 
hall.  We do not know the extent, if any, to which “safety” 
is used at other campuses, but at Yale it has risen above 
the status of a crowd pleasing protest and has become a 
powerful, one-word form of protest.

	 It refers back to a comment made by Yale president, 
Peter Salovey, in the wake of a demonstration by African-
American students over a real, or imagined, put down of 
their culture, to the effect that all Yale students are 
entitled to a “safe” space where their cultures cannot 
be challenged or criticized.   Whether Salovey’s choice 
of words was unfortunate or not is open to argument, but 
they were quickly weaponized by the university’s black 

student community.  In very quick order, “safety” became 
both a popular weapon of choice and a new and elevated 
demand, both by courtesy of President Salovey’s comment. 
Most evident, however, in its newly recognized status is 
that it runs counter to one of western education's most 
frequently stated and credible claims that it prepares 
the student to meet the challenges of the greater 
world beyond the academy — and to do so on its, not 
undergraduate,  terms.  

	 Those who educated earlier students understood 
this and its importance to the students’ development. 
They know, both intuitively and by experience, that the 
postgraduate world offers few, if any, safe spaces and, 
if any are found, they are more likely to be the result 
of chance, circumstance or action beyond our control.  
Their scarcity plays its’ part in making life the hazardous 
undertaking it is and often serves as a marker on the 
passage from youth to maturity.

	 To bend our educational purpose in the opposite 
direction defies much of western education’s tradition 
and direction since the mid-18th century Enlightenment 
commenced the process of transforming our planet.  Can 
we even imagine our past intellectual leaders such as 
Thoreau or Emerson advocating challenge-free zones of 
safety for undergraduates?

	 We should be clear about what Pres. Salovey’s 
statement means and does not mean.  It does not devalue 
much of the knowledge that is passed from one source 
or generation to the next during our college experience 
but it alters the student’s views of life and learning, 
and raises the question of how Pres. Salovey’s elevation 
of cultural safe zones will affect our view of western 
education’s tradition and, more importantly, its destiny.

*          *          *

	 There occurred another incident within the past 
couple of years at Yale which relates to the “safety” 
issue.  In the college system at Yale students are housed 
in approximately a dozen individual colleges each with its 
own identity and facilities for study, dining and athletic 
competition.  Each college is presided over by a faculty 
member who, with his/her family, live in the college.  They 
try to have occasional contact with the couple of hundred, 
or more, students in residence and to be available to 
provide informal counsel or assistance.

	 In this instance a group of students was discussing 
Halloween, preparations with the faculty member's wife 
in which a question regarding costumes was asked and to 
which she replied in a seemingly non-antagonistic way, 
but which caused offense among some of the African-
American students, especially one black female student 
who assumed the roles of chief speaker, prosecutor and 
victim.

	 The faculty person attempted to defuse the situation 
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by conversation with the group’s leader which only 
served to focus her wrath on him, her weapons of choice 
being the f-word in attacking his legitimacy, teaching 
skills, salary, appearance and racism of which neither the 
professor nor his wife provided any suggestion, let alone 
evidence.  As the high emotions and vocal levels attracted 
more spectators, and participation, campus guards were 
called upon to disperse the crowd and the faculty couple 
returned to their residence.

	 An event such as this is “custom made” for today’s 
msm coverage, but even so the reporting failed to reflect 
the emotional intensity evident to both on site observers 
and those who have seen the video.  The university issued 
a couple of statements that acknowledged an incident 
had occurred, that expressed concern for students’ 
sensibilities and that assured those interested that 
proper and thorough investigations were underway.

	 The results were not what many people would have 
considered appropriate.  There was no criticism of the 
personal attack upon the professor, nor any appreciation 
of his calmness under fire and his effort to reduce 
tensions as much as possible.  Concern was expressed 
for minority students’ political rights and Pres. Salovey 
announced that he was instituting a new, extended and 
improved sensitivity training program for all university 
employees — faculty, communications, service workers, 
office personnel, administration offices (including 
himself and all deans and dept. heads) as well as directors 
of museums, galleries, theatres, libraries, publications, 
etc.  There was no mention of any disciplinary action 
against the protesters, including their female leader.

	 Not long after this grand scale mea culpa it was 
announced that a new resident faculty member had been 
selected for the college where the incident had taken place 
and then, a few months thereafter, that his predecessor 
had joined the faculty of a smaller New England college.

*          *          *

	 Many dangers lurk not far beneath the surface of 
this extraordinary tale of our time.  The first is in Yale’s 
response of accommodating a “part” at the expense of the 
“whole”, in elevating the interests of a small group over 
what is expected and demanded from the larger student 
body.  This is an important element in how Marxist PC 
functions; and Yale’s call for additional university-wide 
cultural sensitivity training to an already ample and 
active base is an example of how comfortably the Left and 
its supporters can put PC to use.

	 Another danger seen here lies in Yale’s view of its 
role as a provider of “safety zones” for student cultures 
where challenges are either dismissed or denied in ways 
that run counter to the generally accepted code of 
student conduct, the great danger of such a bypass being 
that tensions, emotions and numbers will increase to flash 

points at which the crowd may become uncontrollable and 
cause property damage and personal injury or loss of 
life.

	 The proposition that a cultural group should be 
protected from challenge carries other risks.  Challenge 
is a broad label; does it include comment, satire and/or 
claims of distinction or superiority from other cultures?  
Or from ethnic, racial, tribal, religious or social groups 
on our planet for whom technology has removed many of 
the barriers that for centuries limited their progress?

	 Think back across the centuries of WCIV’s progress 
from pre-Christian Greece and Rome to the present; 
consider the many improbable (and some impossible) 
twists and turns of history — religious, economic, 
technological, political and territorial — any one of 
which might have brought about destruction from which 
recovery was not possible.

	 There was a constant in all this — an education 
system that could inform and adapt its students and 
warriors alike.  It could define, keep separate and 
maintain the balance necessary between the individual, 
the state and the church.  On many occasions and in many 
ways it performed this essential function by scholarship, 
extraordinary courage, critical thinking, open debate, 
peer respect, academic honor, satire and its dedication 
to the pursuit of learning.  It was not a cohesive unit, 
but rather a form of many parts.  Overtime, some were 
lost and others added, but enough survived so that the 
central corpus remained sufficiently intact and relevant 
to assure its endurance and its status as one of WCIV’s 
most iconic and basic institutions.

	 This is no longer true and our hope for a return to 
a more balanced world view in academia may be a futile 
one.  Our faculties and administrators today are imbued 
with forms of political identification — PC and MC. They 
cannot, nor do they wish to, connect with the campus 
experience of the immediate postwar years — now two 
generations distant and receding ever more quickly.

	 We must make it clear that Yale is just one of many 
of our nation’s campuses where cultural safe zones are 
in place.  In a west coast university, a year or two ago, 
a minority student group secured permission from the 
administration to turn the campus over to it for a day 
during which classes would be cancelled and all faculty 
required to leave the grounds.

	 One faculty member who had work that required 
attention refused to leave and was subjected to verbal 
and physical harassment that included demands for 
terminating his employment.  The dismissal became moot 
when the professor realized that the student political 
atmosphere had become so toxic that he no longer wished 
to work there and he relocated to another institution.

	 Perhaps the most insidious effect of the policy 
of safety zones is one which may target the minority 
students themselves.  Consider the atmosphere of any of 
our colleges/universities today.  The student exists in 
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the “protected” area of a publicly or privately funded 
school with housing, food and other expenses either 
partly or wholly paid for by need blind or other generous 
admissions policies. Faculty are interested in the 
student’s life and learning development and generally 
foster an encouraging, if not permissive, environment.

	 Fast forward a few years and the same student, if 
lucky, successful or both, has joined the work force 
and become a wage earner.  The atmosphere of the world 
after university is entirely different in tone — more 
competitive, less patient and encouraging and less 
centered upon the individual.  Challenges of all kinds 
appear and must be met or deflected.

	 This is not to say that the postgraduation world lacks 
any empathy or accommodation for the sense of cultural 
protection that academia has prioritized in its treatment 
of student protests and other behaviors.  There are many 
political and social pursuits that welcome safety zone 
advocacy and offer career/employment opportunities to 
which students can transfer their interests, talents and 
attitudes.  But those kinds of careers are only a small 
part of the larger work place which annually in June 
swoops up the product of our educational system, sorts 
them out and puts them to work.

*          *          *

	 We must retrace our steps in time and technology in 
considering another highly important facet of today’s 
street and campus demonstrations.  It is the attention/
display factor (adf) — a dominant force now that played a 
minor role two generations ago.  Then, in the late 1950s of 
Pres. Eisenhower’s second term, the country, its campuses 
and our motivations and methods for demonstrating were 
all very different.  They were mostly reduced scale 
versions of today’s model — smaller in number, lower 
in sound and of shorter duration specified by local 
regulations.  Nor did they attract the financial and/or 
political sponsorship that is common today.  Costumes, 
even the basic T-shirt bearing the organization’s name and 
slogan, now reflect a degree of organization generally 
not present on campus in the 1950s except in presidential 
elections.

	 Our recollection is that student protests of that era 
were more about spontaneously expressing opinion rather 
than marching into battle to establish authenticity or 
superiority in today’s identity wars, and to do so making 
use of theatrical “props” such as lavish clothes, garish/
exaggerated facial and body make-up applied to states of 
dress and undress from fully clothed to nearly nude.  
And in more recent years we have noted the increasing 
migration of these techniques from the activists to the 
spectators who, true to the rules of identity wars, use 
them to honor the presence of these social warriors 
and cheer as they pass by.  In the midst and movement 
of charge and counter-charge, of violence and counter-

violence, the outlines of claimed Constitutional issues 
become increasingly difficult to make out.

	 The adf is the offspring of two very powerful parents 
— our extraordinary communications technology of 
the last half century and the ageless human need to 
be recognized, to be distinguished in some way, if only 
imagined, from others.	

	 Looking back to 1950s campus demonstrations, 
with the exception of national political contests, our 
recollection is that most involved campus issues in 
which a modest number of students, dressed in their 
normal clothes with some carrying hand-lettered signs, 
staked out a position in the vicinity of an administration 
building, lecture hall, gymnasium, science laboratory, 
etc. and attempted to interest passers-by in their cause.  
Supportive or explanatory literature might be available 
and students often marched around the site area chanting 
or otherwise calling attention to the issue and their 
position.  Spectators were addressed via a hand-held, non-
electronic megaphone, and they, too, were less in number 
and reaction than current crowds.

	 In viewing both student and other demonstrations 
today, it is impossible to ignore the transformative 
effect of the msm.  It is everywhere — recording, filming, 
commenting, broadcasting and moving its audiences 
towards political/social directions of its choice.

	 For the youth of our country, this is a new and 
powerful experience.  Many students entering college 
are living away from home and parental supervision for 
the first time and, absent the restraints of home life, 
are exposed to thought and developmental pressures 
from both peers and faculty.  Both, but especially, the 
latter, who represent the authority and wisdom of the 
institution, are present and active in real time.  They are 
part of the process and very few entering students have 
the intellectual and social strength required to dismiss 
them.  Also, institutional power over students increases 
cumulatively during their four years as courses, topics 
and teachers are added to the experience.

	 A large measure of the politicization of academia 
could not have taken place without the globe shrinking, 
world changing technological advances in communications 
of the postwar era.  The responsibility for technology is 
a human one.  We do the research, the experiments, the 
funding, the upscaling, the production and the marketing.  
And, in the end in our contemporary consumer economy, 
we usually accept what is offered and make room for 
it in our lives — sometimes excessively in the form of 
addiction.  We have come to view our consumer economy 
as a natural progression of our capitalist system which is 
marked more by its excesses than its restraints.

“...our capitalist system which is  
marked more by its excesses than 

its restraints.”
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	 But the market place is one thing and academia another.  
Each makes its own contribution to how we face and meet 
the challenges of the identity wars in which we all engage.  
Timing, however, reveals an important distinction.  College 
freshmen, generally age 18, are presumed to have enough 
financial experience to manage, occasionally with help, 
the limited demands of college life, whereas academia 
regards the newly entered student as an almost blank 
page on which can be written directions for purposes, 
attitudes and directions that can influence thought and 
behavior during and long after the undergraduate years.

	

	 Experimentation has always been a key ingredient in 
the difficult passage from adolescent to adult years and 
was recognized as such in the ways that WCIV chose to 
educate its students.  In quick succession the Protestant 
Reformation, the new scientific theories of the Age of 
Exploration and the Enlightenment all moved education 
away from dogma towards inquiry, academic freedom and 
open debate.  In such an atmosphere, the value of the 
argument often equaled or exceeded that of the result.

	 This commitment to questioning must, in order to 
succeed, be shared by both faculty and students — a form 
of cooperation that has become less likely and practiced 
as politicization at our institutions has increased.  In 
this area which calls for balance faculty members hold 
a decided advantage, as in addition to being authority 
figures, they are recognized as experts in their chosen 
fields with impressive accomplishments, publication and 
academic honors of record.  The end result is that as 
faculties have moved to the political left, the individual 
political preferences of their members have combined 
with the institutions’ embrace of the Progressive 
movement in ways that channel student thought away from 
independence and that maintain the status quo of what is 
offered in the core curriculum.

	 Rejection of experimentation is at work among 
students also in that not all students come to academia 
equipped with the same beliefs.  Although each class 
arrives at the same time and place, they come from many 
different social, economic, geographic, religious and 
political backgrounds that may be challenged for the first 
time by the college experience.  Indeed, many a strongly 
held belief recognized as fact in its home land and years 
by one student can be dismissed as only an opinion by a 
new classmate.  This variety of experience accounts for 
much of the intensity of students’ responses to their 
new world at college where boundaries, limits and even 
“facts” change to become part of their new reality.

*          *          *

	 Some patterns of university life occur and are gone 
in a day and can be observed in that brief period.  Others 
are mega trends that stretch over years or decades and 
require us to use a different lens to view them in their 
entirety.  But whatever the lens, it is the totality of the 
forces at work in our 21st century educational system 
that cause concern.

	 These include political indoctrination of students 
through curriculum content; and by the attitudes and 
directions of political thought expressed by faculty 
members in conversation, classroom lectures, reading 
material and their published works some of which are 
designated as teaching texts.

	 In addition to their undergraduate and graduate 
school faculties, our academies create and maintain 
the self-images they wish to promote through active 
PR messaging directed to local communities, alumni, 
professional associations, the general public, local/
state/federal/foreign government agencies and funding 
sources and the msm.  In many parts of America the 
substantial reach of these efforts is quietly increased 
by the appeal of major sports programs.  These not only 
create additional revenue, but also develop an alternate 
image that can attract further support.

	 Finally, there is that upper level of administration to 
which the management of all these elements is assigned — 
the president, provost, deans, financial and legal officers 
and the policy setting Trustees.  The latter generally 
seem to want to distant themselves from student activities 
that involve sex, drugs, alcohol, politics, gender, race, 
etc.  While there may be a clear line of separation between 
the academies’ policy and administrative functions and 
how they are presented to the public, both seem to have 
reached agreement that the political direction of our 
institutions of learning should be strongly to the Left.

	 In our present circumstances, it may be tempting to 
view this shared direction as the result of a difficult 
accommodation of different interests achieved by brilliant 
logic and elegant speech, but we suspect the truth is more 
mundane.  Planted in the 1930s, the Politics of the Left 
in academic faculties grew steadily over the next half 
century until it became, and was recognized as, a dominant 
force.  Our colleges/universities have become large, rich 
and powerful institutions of many parts and interests 
which have to be managed efficiently and profitably.

	 But managers in the form of administrators and 
trustees can come and go and are easily replaced.  Faculty 
is something else, as tenure assures employment for 
some.  For others, there is the reality that schools cannot 
operate without faculties; they are essential and any 
suggestion of any coordinated faculty opposition in the 
form of a public announcement or, worse, a demonstration 
or work stoppage serves as a reminder to the policy and 
management functions of their limitations and where the 
ultimate power lies.

	 This is not a happy tale and the use of generalities 

“...the value of the argument often 
equaled or exceeded that of the result.”
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invariably invites contradiction.  Certainly, not every 
college/university faces exactly the same problems, nor 
responds in the same ways, but in 21st century America 
the challenges to our educational system that we have 
outlined here are more common than unique.

	 Because of its size and impact upon our nation and 
culture, education is often viewed as a national issue, 
but this perspective is complicated by the fact that most 
schools from early to graduate levels are regulated 
and funded by state and local authorities.  In recent 
years, since the establishment of the Dept. of Education 
by Pres. Carter, it has inserted “itself” into the mix, 
but it is another government bureaucracy and lacks the 
immediacy of involvement by parents, teachers, school 
boards and other community groups.  Consequently, given 
the difficulty of bringing about a uniform understanding 
of educational problems in 50 states and countless 
communities and our determinedly divided political state, 
it is unlikely that any broad, public solution could be 
formulated, let alone put into action

	 Stalemate can serve as an argument for the status 
quo, ignores many realities and bears within itself the 
seeds of destruction.

EPILOGUE

	 Education.  It is who we are and who we are not.  In 
youth it is what we hope to be and later, sadly, after time 
and opportunity have passed, what we will never be.  It 
is fact and opinion; science and religion; cynicism and 
faith.  It enables us to  confront our past and imagine 
our future.  It serves equally well as a delicate tool or 
a deadly weapon.  It is a gift from past generations for 
which we in the present act as stewards, add our message 
and pass on to the future.  This process has failed due 
to faulty transmission and human error, and neither the 
will, nor the means, for repair seem to be at hand.

	 A free public education was an important element in 
our Founders’ break from traditional government, and 
yet it is not mentioned in our Constitution because they 
did not deem it a proper federal function, but rather 
one best managed by state/local efforts and supervision.  
Their logic was correct, but they could not foresee how 
the political, religious, social and other divisions within 
our society would be extended to our educational system 
with damage to both the process (course quality) and its 
product (students).

	 Pres. Carter’s establishment of the Dept. of Education 
was a sharp departure from the Founders’ vision of a 
decentralized system, and this new addition to our federal 
bureaucracy quickly expanded its activities, personnel 
and funding.  Today, it is one of our largest federal 
agencies, acts as a de facto labor union for teachers and 
is highly active in monitoring and revising the texts that 
are used in schools throughout the  country.  Spurred on 

by the Left’s commitment to MC and PC and its social goal 
to graduate every student, many schools have described 
the effects of these new practices as a “dumbing down” of 
the curricula.

*          *          *

	 The state of American education today is one of crisis.  
Every identity group wants texts and teaching to reflect 
its contribution, real or imagined, to the nation’s history, 
and this growing sense of wider achievements by smaller 
groups is taking place quietly and without public notice 
or recourse.  FYI, take a look at your local high school 
American History textbook.

	 Shutting down speech because it doesn’t conform to 
political or other parameters of a group or way of thought 
goes against the most fundamental premises around which 
our government was formed and our Constitution created.  
In our republic it should be treated as the denial of rights 
that it is, but disciplinary measures at our colleges/
universities seem to be reserved for demonstrations 
that cross over the line to property damage and physical 
injury.  Barring their occurrence, it seems that students’ 
“safety” and sensibilities must take precedence over 
other considerations.

*          *          *

	 We are witness to the subversion of one of our most 
basic and distinctive institutions — free education for 
all.  Its take-over by the Political Left has been gradual, 
patient, incremental and relentlessly focused on the 
long term goal of advancing the Left’s political power 
and its vision of the relationship between government 
and the public.  And, although the rules/regulations for 
this process have their origins in 19th century Marxist 
thought, the West has been gulled and lulled into 
acquiescence by a very clever and effective tactic.  By 
simultaneously claiming the benefits and attacking the 
legitimacy of our democratic system the Political Left has 
been able to both blur our political vision and to greatly 
expand Progressive appeal to all sectors of the political 
spectrum from the center to the far left.

	 This process of subversion which began in the 
early 1930s has now run for just a few years short of 
three generations, and continues to gain in numbers 
and consequences in Europe, Africa and North America. 
Given the generational nature of its growth, it would be 
unrealistic to think that it could be halted or reversed 
by the quick fix techniques of public elections or 
Congressional legislation.  This means that any effective 
remedy would also have to be generational in scale and 
would clearly define the Attack Against WCIV as the 
cultural conflict it is.  Were we to start now to reclaim 
what we have lost and do so in another three generations, 
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Mr. Ault is retired from business, a graduate of Yale University, and the author of: 
A Retail Food Study (La Roche & Co. NYC, NY 1957) which described the emergence 
and growing dominance of the supermarket in American food retailing;  eminent 
disdain: the triumph of cynicism over integrity in 21st century america.(2009) ; and 
who lost america?  can america’s democratic identity and government survive our 
ethicial, political and economic failures? (2011) The last two are available from the 
publisher, authorhouse,  (888-280-7715 or at authorhouse.com.) or online at Amazon.     

ABBREVIATIONS

ECD 4/03/19

ADF	 Attention Display Factor
AW	 Anti West(ern)
DI 	 Declaration of Independence
EU	 European Union
MC 	 Multicultural(ist) 
MSM 	 Mainstream Media
PC 	 Political Correctness
UN 	 United Nations
WCIV	 Western Civilization
WW	 World War

END NOTES 

1.	 For example, Joseph Stalin's famous query re comparative Catholic/Communist strength, "How many 
divisions does the Pope have?"

2.	 We do not have any specific dates or names of publications in which accounts of these events first 
appeared, but believe the facts, as related, are accurate.

3.	 1984 by George Orwell, published as Nineteen Eighty-Four, Secker and Warburg, June 8, 1949, London

then we will have been engaged in a nearly two century 
cultural struggle.

	 We have repeatedly stated and provided evidence that 
human agency can change culture; and the efforts of the 
Political Left here and elsewhere over the past 85 years 
bears this out, as its mission has been nothing less than 
to transform our western academic, political and social 
cultures to ones that conform to their Marxist models.

	 If the West arouses itself, and strongly and widely 
confronts the Left, then the latter’s effort to change our 
culture and its attempt at human agency will fail.  The 
culture will have resisted and prevailed.  This is not 
impossible.  Anything can happen.  It can even happen here!




